Report of the Higher Education Subcommittee
of the
Arkansas Legislative Council

November 17, 2011

Co-Chairs:

Your Higher Education Subcommittee met on November 4-5, 2011 at the Washington
County Sheriff’'s Office in Fayetteville, and reports the consideration of the following
presentations and items by the noted speakers:

A. A presentation on higher education textbook pricing and availability by Shane
Broadway, Interim Director of the Arkansas Department of Higher Education.

B. A report by Shane Broadway, Interim Director of the Arkansas Department of
Higher Education, on compliance with Act 175 of 2007 regarding deadlines for
adoption of textbooks.

Your Subcommittee met again on November 17, 2011 at the Capitol and reports the
consideration of the following presentations and items by the noted speakers:

A. A report by Dr. J. Barry Ballard, President of the College of the Ouachitas, on
cost containment efforts at his institution.

B. A presentation by Bruce Vandal, Director, Postsecondary and Workforce
Development Institute of the Education Commission of the States, on the impact
of college completion on the Arkansas economy and workforce.

Respectfully submitted,

Senator Sue Madison, Co-Chair Representative Johnnie Roebuck, Co-Chair






AGENDA
Higher Education Subcommittee
of the
Arkansas Legislative Council

Thursday, November 17, 2011

01:00 PM
Room A, MAC
Little Rock, Arkansas
Sen. Sue Madison, Chair Rep. Johnnie J. Roebuck, Chair
Sen. Jimmy Jeffress, Vice Chair Rep. Ann V. Clemmer, Vice Chair
Sen. Gilbert Baker Rep. Eddie L. Cheatham
Sen, Kim Hendren Rep. James L. Word
Sen. Gene Jeffress Rep. Les "Skip" Carnine
Sen. Johnny Key Rep. Robert E. Dale
Sen. Joyce Elliott . Rep. Tiffany Rogers
Sen. Bruce Holland Rep, John Burris
Sen. Mary Anne Salmon, ex-officio . Rep. Tommy Lee Baker, ex-officio
Sen. Robert Thompsen, ex-officic Rep. Terry Rice, ex-officio

A. Callto Order
B. Comments by Co-Chairs
C. College of the Quachitas, 2-Year, Salaries and Cost Containment Efforts [EXHIBIT C]

D. Presentation by Bruce Vandal, Director of the Postsecondary Education and Workforce Development Institute
Education Commission of the States [EXHIBITS D-1, D-2, D-3, D-4]

E. Other Business

F. Adjournment

Notice: Silence your cell phones. Keep your personal conversations to a minimum. Observe restrictions
designating areas as "Members and Staff Only"
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ALC - HIGHER EDUCATION SUBCOMMITTEE (038)
PER DIEM AND MILEAGE REQUEST

TO: Director of the Bureau of Legislative Research

SUBJECT: Request for Per Diem and Mileage for attending Meeting Held on Nov, 17,2011 in Room R, MAC.

We, the undersigned members of the above-referenced committee, hereby certify that we attended the meeting
designated above and do hereby request payment of per diem and mileage at the rates set by law in accordance
with Arkansas Code §10-2-217.
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EXHIBIT C

College of the Ouachitas
(COTO), 2-Year

1 Employees with salaries over
$100,000 or more as of 6/30/2011




Cost Contalnment 2010-2011

Name of institution: COLLEGE OF THE QUACHITAS Completed By: Roger Coomer
Phone Number: 501-332-0220
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Employees paid $100,000 or more as of 6/30/2011

|Institution

Name Title FY 2011

Notes

College of the Quachitas

Dr, Barry Bailard President $129,000
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EXHIBIT D-1

Arkansas BOOSING ~ 1

s POlicy Profile  SNEONOMT

of tha States ANEW

Overview

The Arkansas General Assembly created the Legislative Task Force on Higher Education Remediation, Retention and Graduation Rates
in 2007. The task forces report and set of recommendations defined the core issues and the magnitude of the current completion
challenge. The General Assembly responded to the recommendations by developing and refining strategies related to college and
career readiness, transfer and articulation, and student financial assistance. However, to reach the state goal of doubling the number
of college graduates in the state by 2025, legislators should evatuate the impact of state and system policies on meeting workforce
demand and increasing adult completion rates.

While education and workforce challenges cannot be solved immediately, legislative policies and accompanying investments — state,
federal and private — can advance education attainment rates and support economic growth. The General Assembly has emphasized
the use of data to make funding and accountability decisions. In 2011, Arkansas instituted a performance funding system, which should
foster innovation by rewarding institutions that use data and evidence-based practices to propel student achievement, To further
achieve their ambitious state goals, policymakers might consider:

1. Evaluating whether state financial aid programs can be structured to provide greater assurances that students graduate on-
time, with less debt and complete degrees in high-demand fields

Examining how performance funding might impact program redesign and whether the legislature can leverage these
investments to accelerate learning, reduce time-to-degree and increase institutional productivity

Participating in the scaling of innovative institutional programs that carry a low relative cost yet produce a high impact,
especially for low-income and minority youth

Assessing whether policies and strategies focused on developmental education and academic transfer have led to measurable
improvements in degree attainment rates ‘

Studying the impact of career pathway programs and whether additional modest investments would improve the
advancement of low-income workers into middle-skill jobs through structured, accelerated certificate and associate degree
programs.

Following is a short policy overview and a set of policy questions that can guide further discussion among policymakers and higher
education leaders.

The Arkansas General Assembly has been especially active since the task force issued its report in 2008. Since that time, the legislature
has enacted 15 policies related to college and career preparation, academic transfer and performance funding. Coupled with the
Arkansas Academic Chatlenge Scholarship, these priorities could improve postsecondary retention rates.

Most of the legislature’s time has been spent on developmental education and transitions between high school and college. With

a high percentage of students requiring developmental education, the Arkansas Department of Higher Education has emphasized
structured, streamlined courses that accelerate students through remediation and onto college-level work. Arkansas received a
Completion Innovation Challenge grant in 2011, which will leverage current investments in remediation and career and technical
education to improve student retention rates. Performance funding legislation (5.B. 766-2011) has the potential to support further
innovation by rewarding institutions that increase retention rates for low-income and minority students, decrease time-to-degree and
produce high-demand credentials.




The data reveal that the majority of credentials awarded in 2009 were below the bachelor’s degree level. However, related labor force
data also show that certificates and associate degrees are in greater demand than bachelor’s and graduate degrees. Two Arkansas
programs — the Path to Accelerated Completion and Employment (PACE) program and the Career Pathways Initiative — have leveraged
TANF and WIA funds to encourage low-income adults to enter middle-skill jobs through certificate and associate degree pathways.
These two programs are successful because they incorporate a workforce dimension into postsecondary training. Traditional students
could also benefit from more transparent discussion of what a credential is expected to bring in the labor market.

To improve participation for adults and to increase retention for recent high school graduates, the legislature might evaluate whether:

Current financial aid and developmental education programs are accessible and tailored to the students who are most in need

Resources can be rapidly deployed to postsecondary institutions to meet labor market needs in STEM, health care and high-
tech fields

The Academic Challenge Scholarship is structured in a way that rewards retention and completion toward a credential

Current policies meet the state’s economic development challenges, balancing demand for certificates and associate degrees
with the continued need to invest in bachelor’s and graduate degree production.

Economic projections from the Georgetown Center for Education and the Workforce find that 52% of jobs in Arkansas will require
some college or a postsecondary credential by 2018. With the supply of jobs for college-educated workers second-to-last in the nation
in 2018, Arkansas must consider a strategy to increase college attainment rates, which might generate corporate investment in new
industries.

Arkansans who currently hold a degree or certificate in a high-demand field can expect to earn more than their peers without college
degrees. However, they will likely earn less than their counterparts in other states. Improving degree productivity in high-demand
fields thus impacts two goals: increasing overall educational attainment and state median incomes. Arkansas should look at the
existing capacity of the postsecondary system to aligh academic programs to meet workforce demands. The state also should develop
workforce goals and metrics that complement those adopted through Arkansas’ membership in Complete College America and that
measure whether all postsecondary institutions are meeting short- and long-term workforce needs.

Arkansas has adopted a comprehensive reform program to prepare students for college and careers. A similar program, tailored to and
accessible for older adults, could remove some barriers to participation for low-skill adults. With many middle-aged adults without
college credentials struggling in the current downturn, it makes sense to develop strategies that will improve their skills, so that they
can compete for the increasing number of jobs that require postsecondary credentials. Arkansas should orient adults with no college
toward certificate and associate degree opportunities to enhance short-term job prospects. At the same time, the state should adopt
policies that ensure that these credentials place adults on a pathway to additional education opportunities that lead to a bachelor’s
degree and beyond, In essence, a separate but complementary strategy for advancing adults through postsecondary programs is a way
of meeting overall completion goals while recognizing the unique differences between youth and adults. '




Policy Questions to Consider

What impact have current programs and strategies had on increasing postsecondary retention and completion rates? To what
extent do programs reduce time-to-degree and decrease the cost of earning a credential?

How will Arkansas respond to the need to advance adults to middle-skill jobs through associate degree and certificate programs
while also meeting the continued need for workers with bachelor’s and graduate degrees?

How can the state leverage existing investments in financial aid and developmental education to encourage more students to
enroll in postsecondary education?

% How does the legislature project that postsecondary and workforce outcomes will change as the state implements performance-
based funding?

Y While Arkansas has articulated completion goals, what should its workforce goals entail? How might the legislature and
postsecondary system measure progress toward workforce goals and their alignment with completion metrics?







EXHIBIT D-2
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Using Policy to Improve Developmental Education and Increase College Success

Arkansas \_
Remedial Education Policy Profile

This is a profile of your state’s policies for students who require remedial education. To view an online version
of your state’s summary, visit http://gettingpastgo.org/arkansas. We welcome your feedback.

State Overview

Key statistics

Statewide , Remediation Rate, Baccalaureate Associate Percent of Adults

Remediation Rate Community Colleges | Graduation Rate Degree with an Associate
Graduation Rate | degree or higher

51.30% 74.20% 41.20% 23.50% 27.00%

Arkansas policymakers have reformed developmental education in the areas of instructional delivery and data
reporting. The legislature has empowered the Department of Higher Education to explore alternative delivery
models, in the hopes of improving remedial student success and decreasing the amount of students requiring
remediation. In the area of data collection, Act 971 requires data tracking for students requiring remediation
from high school graduation, through the developmental curriculum, and onto college-level instruction.

These two reform areas are reaching the implementation stage, at which time accountability structures may
evaluate program success. The state’s focus on creating a more systemic plan for remedial and developmental
education is an objective that will allow for a framework that recognizes the connections between placement,
instruction, and accountability.

In 2011, the Arkansas legislature enacted a couple hills intended to better prepare students for postsecondary
education and reduce the need for remediation. House Bill 1671 significantly strengthened and intensified the
postsecondary preparation interventions that were previously geared toward 11th and 12th graders. The new
programs target students in grades 8 through 11, based on college readiness assessments, and will be more
comprehensive. Programs created under H.B. 1620 will help career and technical high school students earn
postsecondary credits, and avoid duplicate college classes and remediation.

In addition, 2011 legislation will require the Department of Higher Education to publish more detailed and
annual remedial education costs. Students who meet specified criteria will be able to simultaneously enroll in
remedial and college-level courses as a way to accelerate progress toward degree completion. Lastly, the
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Department was directed to create and phase-in a funding formula that includes both needs-based and
outcomes-based components, the latter has implications for remediation.

In August 2011, Arkansas received a $1 million innovation challenge grant from Complete College America. The
funding will support remedial education transformation and accelerated degree programs at nine institutions.

Participation in National Projects:

» Achieving the Dream

« American Diploma Project

+ Common Core Standards Initiative

¢ Complete College America
Leaders: |
s Shane Broadway, Interim Director, Arkansas Department of Higher Education
s Karen Wheeler, Associate Director, Arkansas Department of Higher Education
State Strengths: o |
e Prioritizing pre-college assessment and intervention to measure student college readiness
« Creating new data tracking infrastructure to gauge program and student success
GPG Policy Database

For a list of Developmental Education Policies, please visit
-/ /esttingpastgo.socrata.com/Education/Arkansas-State-Developmental-Education-Policies/mpnz-xm8a

Policy Authority:
State

The Arkansas General Assembly requires state colleges and universities to assess students’ college readiness.
Institutional effort is monitored and assessed by the Department of Higher Education. The legislature,
especially in the case of data reporting requirements, has played a role in setting the reform agenda.

System

The Department of Higher Education coordinates policy for public institutions. The department is the
accountability body through which data and evaluations filter to the legislature. The legislature has
empowered the department to consult with institutions to seek alternative delivery models for remediation.

Institutional

The institutions have considerable latitude in setting their cut scores above the agreed upon state minimum.
As laboratories of instructional reform, institutions also may play a role in creating local assessments or course
innovations suited to their students.

Comparison States

» California and Florida have early intervention programs in place to identify students who may require
remedial instruction in college.

« Tennessee and Kentucky have had activist legislatures on the issue of remediation. Various task forces
and governance reform efforts in the three states have indicated the need for policy reform.



Assessment and Placement

Since 1989, the Arkansas General Assembly has required state colleges and universities to assess students’
readiness for college-level instruction in math, reading, and writing. In 1991, the legislature directed the
Department of Higher Education to set minimum cut scores. While the same act empowers the department to
designate which tests may be used and which exemptions may be granted, individual institutions retain some
autonomy in setting their cut scores above the minimum. A 2008 legislative task force report requires students
scoring below a 19 ACT to receive a second diagnostic assessment to ensure correct placement. Piloting of
local, standardized assessments, allowed under a 2009 statute, may increase the range of instruments an
institution could use to test incoming students.

Coordinating board policy also establishes concordant scores for the SAT, ASSET and COMPASS,

Under House Bill 2032 passed in 2011, the Arkansas Higher Education Coordinating Board was directed to
determine “other criteria” beyond tests and minimum scores that place students into remedial education. The
measure also requires the Board to set minimum criteria and assessment scores for students to enrollin
remedial and college-level courses simultaneously.

GPG Policy Database

For a list of Assessment, Placement and Completion Policies, please visit
hitp://gettingpastgo.socrata.com/Education/Arkansas-Assessment-and-Placement/ehmz-9n4y

For a list of Assessment and Placement Cut Scores, please visit
http://gettingpastgo.socrata.com/Education/Arkansas-Assessment-and-Placement-Cutscores/74tb-72gn
Strengths & Challenges:

Strengths

s Statutes encourage shared decision-making between institutions and the coordinating board on how
to determine the statewide minimum cut score

s Coordinating board analyzes placement testing through institution-specific piloting, comparison
between neighboring states

Challenges

o Statutes require assessment of first-time freshmen but do not advise how students entering through
nontraditional pathways should be placed.

e Differential cut scores for institutions confuse students. Instead, setting a maximum exemption score
and adjusting cut scores downward based on institution would reduce confusion.

Policy Questions: 7
« Should you require a diagnostic assessment to pinpoint student deficiencies?
+ Should you consider a cut score that fully exempts students from remedial education?
e Should you increase your cut scores?

» Should you consider a common assessment for all institutions?
Instructional Delivery

In 2009, the Arkansas legislature created an early intervention and assessment program to measure college
and career readiness. When fully implemented in Fall 2011, the Arkansas College and Career Readiness
Planning Program will mandate assessment of public high school students in grades 8 and 10. High schools will
use pre-collegiate tests, such as EXPLORE, PLAN, and the PSAT, to identify areas of strength and deficiency in
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math, reading, writing, and science. Once students enroll in a public postsecondary institution, they will be
assessed again.

In 2011, the legislature enacted House Bill 1671 that significantly strengthens and intensifies the
postsecondary preparation interventions that were previously geared toward 11th and 12th graders. The new
programs target students in grades 8 through 11, based on college readiness assessments (mentioned above)
and benchmarks, and underprepared students will be more strongly encourage to participate. The
interventions will be more comprehensive, and include counseling, parental involvement, educator
professional development, evaluation and reporting, and will promote collaboration between districts and
postsecondary institutions.

Lawmakers also passed H.B. 1620 in 2011 that creates programs allowing career and technical high school
students to earn postsecondary credits. The programs also are designed to help students transntlon to
postsecondary education without requiring duplicate classes or remedial education. :

In addition, the legislature-enacted H.B. 2032 that requires the Arkansas Higher Education Coordinating Board
" to set minimum criteria and assessment scores for students to simultaneously enroll in remedial and college-
leve! courses. Previously, students could co-enroll in developmental and college level English classes; however,
students had to complete remedial math programs before enrolling in related college-level classes. The co-
enrollment approach is gaining traction around the country and is viewed as a way to accelerate students’
remedial course and degree completion, and potentially at a lower cost.

GPG Policy Database

For a list of Instructional Delivery policies, please visit

Strengths & Challenges:
Strengths

e Farly intervention policy may identify areas for improvement in academic subjects, as well as provide
pre-college counseling and advisement.

« Allowing students to take developmental and college level courses concurrently may accelerate
course-taking in that subject area.

e Recent statute defines a need for alternative delivery methods and a time line for articulating and
researching new approaches. The same act calls for the implementation of learning models that are
technology-driven.

Challenges

¢ The use of a standardized assessment as an exit exam may not measure the specific competencies
learned or outlined in a developmental education course.

» Itis unclear to what extent students take advantage of the co-enrollment option in English and to what
degree they successfully complete concurrent courses. Recent legislation will allow students to co-
enroll in other remedial and college courses, and they should be encouraged to do so.

Policy Questions:

« Should policy articulate clearly the need for differentiated delivery models for students dependmg on
their level of developmental placement?

« Should there be clearly defined competencies that students must achieve in order to corhplete
remedial education?

 Should you align adult basic education with remedial education programs?
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» Should you require institutions to customize instruction to address specific student deficiencies?

+ Should you only deliver instruction on the competencies required for a student to enter their desired
academic program?

Accountability and Continuous Improvement

The Arkansas legislature has focused primarily on assessment and placement policies. While descriptive data
reporting is an indirect accountability structure that encourages institutional transparency, no direct policy
mechanism exists to ensure robust program evaluation or improvement. Recent legislative action instructing
the coordinating board to develop innovative approaches and pilot local assessments may provide the pre-
implementation framework for creating accountability structures. Once new instructional models are
implemented, evaluating remedial programming and mining for new student success data may provide the
accountability mechanism required to evaluate developmental education in an intentional and holistic way.

In 2011, the Arkansas legislature passed Senate Bill 766 that will require the Department of Higher Education
to develop and phase-in a postsecondary funding formula consisting of needs-based and outcomes-based
components. The latier component should aim to increase the progression, matriculation and graduation of all
students enrolled in two-year colleges and universities. Further, the funding model should address the guality
of instruction and student learning, including remedial instruction.

GPG Policy Database

For a list of Accountability and Continuous Improvement Policies, please visit,
hitp://gettingpastgo.socrata.com/Education/Arkansas-Accountability/xy5g-yges

Strengths & Challenges:
Strengths

s Ifimplemented, new policy articulated to differentiate programming and collect evaluative datais a
strong intermediate step toward creating an accountability structure

s Data collection apparatus already in place can be scaled up to include indicators of program, student
success :

» Postsecondary funding that will include needs-based and outcomes-based components could reguire
accountability for success of remedial students.

Challenges
o lLack of formal accountability structures impede evaluation of program, student success
» Accountability and program improvements not in implementable stage
Poiicy Questions:
e Should you require institutions to submit implementation plans for remedial education?
« Should your system or state measures of effectiveness include remedial education indicators?

« Should you require campusés to reform the delivery of remedial education if they don’t achieve
system or state benchmarks?

Data and Reporting

In 2008, Arkansas consolidated several legislatively required reports pertaining to postsecondary education
into the Comprehensive Arkansas Higher Education Report. Within the comprehensive document are two
reports that include remedial education data, which has been collected since 1997-98. One report provides
information on student participation in and completion of remedial courses; a second report includes data on
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remedial education expenditures. A separate 2007 report was produced based on the work of a task force on
higher education goals for success and includes a section on remediation.

House Bill 1454, enacted in 2011, directs the Arkansas Department of Higher Education to mc!ude annual
remediation rates — instead of updates each even-numbered year — in their comprehensive report. In addition,
the report soon will provide more detailed, annual information than is currently required on remedial
education costs for each state-supported institution.

Access to Success: Increasing Arkansas’ College Graduates Promotes Economic Development
{Arkansas Legislative Task Force on Higher Education Remediation, Retention, and Graduation Rates, 2007)

Remedial population tracked: First-time students
Institutions included: Four-year and two-year institutions
Participation: |
» Percent of students enrolled in remedial courses
e Percent of students enrolled in remedial courses by subject (English, math and reading)

» Preparation level of remedial students - those who took Advanced Placement (AP} courses in high
school

Cost of remediation: General expenditures for the state

Comprehensive Arkansas Higher Education Annual Report, 2009
(Arkansas Department of Higher Education, 2009)

The comprehensive report includes the following sections with remedial education data:

Annual Report of First-vear Student Remediation, 2008
(Arkansas Higher Education Coordinating Board, 2009)

Note: This report now is part of the Comprehensive Arkansas Higher Education Report. Previous editions
included data on remedial participation in specific subjects; number of subjects; and by gender, age,
enroliment status and ethnicity.

Remedial population tracked: State high school graduates {two years after graduation)
Institutions included: Four-year and two-year institutions |
Participation: | |

e Percent and number of state high school graduates requiring remedial education

» Preparation level of students — percent and number of students requiring remediation who graduated
from a state high school with a GPA of 3.0 or higher

« Individual high schools and/or district feedback — number and percent of state graduates requiring
remediation; number of degree seekers; number of college placement test takers

Success indicators: Number of attempts it takes students {number and percent} to pass the same remedial
course

Arkansas Academic Cost Accounting System: A Strategic Management Tool for Higher Education

Planning and Campus Decision-Making
{(Arkansas Department of Higher Education, 2008)

Cost of remediation: Statewide and individual institution summary financial data for the following:

« Total revenue and total expenditures



» General revenue subsidy for remediation
e General revenue subsidy for remediation as a percentage of total expenditures
s Totals and subtotals for four-year institutions and two-year institutions.

GPG Policy Database

For a list of Data & Reporting Policies, please visit http://gettingpastgo.socrata.com/Education/Arkansas-
Remedial-Reports/xfob-29i2.

Strengths & Challenges:
Strengths
» Tracking all institutions provides clear bicture of how all institutions are involved in remediation.

s Tracking all first time students, plus disaggregation by age, ethnicity and gender provides
comprehensive view of who is enrolled in remedial education.

* Trend data allows tracking of remedial education enterprise over time.
 Annual cost report clearly articulates its purpose to include research questions.
* Provides clear definition of remedial education and methodology for calculating costs.

s Recommendation on reducing time in remediation and its associated cost provides policy direction for
reform.

Challenges

» lack of student success data in either annual report prevents analysis of return on investment of
remedial education.

» Basic analysis of student participation data is helpful, but limited.

o Despite number of reports, little information on the nature of reform efforts or identification of areas
in need of improvement for the remedial education enterprise.

Policy Questions:
* Should you track data on the success of remedial education students?
e Should you track data on all students in remedial education?

« Should you use your data on the success of students in remedial education to drive continuous
improvement?

Other Resources:

Access to Success: Increasing Arkansas’ College Graduates Promotes Economic Development

The final report of an Arkansas task force offers recommendations for increasing the number of citizens
holding bachelor’s degrees by 2015. One of the eight core recommendations focuses on decreasing
remediation rates. The report also provides background
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Higher Levels of Education and Skills Needed for

Today’s Economic Recovery and Tomorrow’s Economic Vitality

Educational Attainment of Working Adults Aged 25 to 64—
Arkansas, the U.S., and Most Educated State (2009)

% Arkansas HE United States ¥ Massachusetis

associate’s degree or higher, compared to
80 amee e e e e oo 38% nationally.

+ Half of working adults in Arkansas have
never enrolled in postsecondary education,
compared to 39% nationalily.

35
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25 * Postsecondary attainment among younger
adults is higher than older adults—28.6% vs.

25.3%.

20

15
+ Nearly one in four Arkansans have had

some postsecondary experience but have not
earned a degree, making that population a
potential focal point of efforts to improve
college completion rates.
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Associates Bachelor's
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Source: LS. Census Bureay, 2009 Amaerican Community Survey

Educational Attainment of Whites and Minorities
(Blacks, Hispanics, Native Americans Aged 25 to 44 (2009)

% Whites Minorities

* A substantial gap in postsecondary
attainment between whites and adults 5
of color is apparent in Arkansas.
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» With 59% of minorities having never 30

enrolled in postsecondary education, a
focus on increasing enrollment rates
for this group will be critical to
meeting state attainment goals.

20

« Of the total percent of jobs 15

requiring a postsecondary credential
by 2018, 31% will be for workers with
some college, a certificate or two-year
degree. Increasing production of
certificates and associate degrees S
among minority students might be a Less Than High

10

High School Some College, No  Associate's Bachelor's Graduate or

. . School Graduate or GED Degree Degree Degree Prafessicnal
viable education and workforce Degree

strategy. Source: U.S. Census Bureau, 2002 American Community Survey
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How Well Does Arkansas Provide Postsecondary Education to Its Residents?

* College Participation Rates and Degree Productivity
in Arkansas by Age Group

) ) Credentials awarded per 1,000 18-44 Impact on:Degrees -
Directly from High School year olds with no college degree ‘ C'omp'l'etio‘n
Arkansas 62.5 ] * The :
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18-24 year olds col[ege.ls comparable to
Arkansas W 33.6 United States L 37.6 the national average.
us. |Ev 36.2 * With five percent more
Credentials awarded per;100 Full- H H
Top State - Rhode Island 4 52.8 Time Equivalent Undergladuates Stl;ldel;t; gradhuatlng h'ET
schootl than the nationa
25-49 year olds Arkansas .
b 6 average, efforts to improve
Arkansas . - .
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Us. £ 7.0 readiness might increase
Top State - New Mexico  #88 10.1 United States degree attainment rates.
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adults age 25-49 is
substantially lower than
the national average.

Source: NCES, Comman Core Data and IPEDS Residancy and
Migration Survey, 'PEDS Enroifment Survey; LS, Census Burgau
Popuiation Estimates

Student Pipeline — For Every 100 9% Graders...
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» Despite the relatively high " 505
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number of high schooi graduates

enrolling in college, there is still 60.0
considerable room for

improvement, 50.0 138
* Success